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School Name: Tirimoana School School Number:  1536 

 

Strategic Aim: Implement teaching and learning programmes based upon the essential learning areas and skills.  

Annual Aim:  To improve Learner success for our priority learners in Writing.  

Target:  To monitor and accelerate achievement of our priority Year 4 and Year 5 learners who did not achieve the expected 
curriculum level at the end of Year 4 or Year 5 in Writing. 

Rationale: Learning is a sociocultural practice. Students bring their lived experiences – their culture, language, and identity – with 
them into the classroom. Ka Hikitia and the Pasifika Education Plan emphasise the importance of building on these 
experiences. Effective teachers actively seek opportunities to build on the skills and experiences that their students 
bring to the classroom. They deliberately choose tasks that reinforce each learner’s lived experience, so that each 
learner can integrate their own culture, language, and identity into their learning and achievement. (The literacy 
Learning Progressions) 

Hunch: These learners require a different focus; opportunities for them to write on topics that have relevance to their lives and 
culture. They would benefit from a small group focus in conjunction with effective classroom teaching that builds on 
the learning successes of the small group.   

Baseline Data:  

 

Learners identified as achieving below the expected Year 4 or Year 5 level in writing with a level of 1A or 2B.  
2018 end of year data (Year 4 - 5) shows that 6 learners were achieving below the expected level. 

Target Group 6 learners achieving at curriculum level of 1A (Year 4) or 2B (Year 5) will form the target group for intervention. 

                    

Tirimoana Primary School 
Achievement Target- Culturally Responsive Practice 

2019 

 



Intervention 

 

 

 

 

 

 

 

 
 

 

 

 

Based on the rationale of Ka Hikitia and the Pasifika Education Plan, along with best practice strategies, learners who 
were identified as achieving below the expected Year 4 or Year 5 level in writing will form a target group where they 
will attend 3 sessions per week for 16 - 20 weeks with a teacher aide. They will participate in 3 extra lessons per week 
designed to develop their capabilities in order to achieve at the expected level of their peers. Lessons will focus around 
writing grammatically structured sentences that use correct punctuation. 
 
In class: Classroom teachers will be instructed and supported by the WSL CoL teachers (Literacy and Culturally 
Responsive) to provide targeted intervention strategies in their classroom programmes to sustain and build on the 
learning from a small focus group.  
The teacher will focus on using a gap analysis sheet to target specific needs; for example, using capital letters and full 
stops correctly, and varying their sentence starters and length. 
 
Through professional discussions within their teams, classroom teachers will continue to implement and reinforce 
effective writing strategies guided by Ka Hikitia and the Pasifika Education Plan to make accelerated progress in Writing 
for these learners. 
 
Teaching resources to be used – Literacy Learning Progressions, Tiri writing progressions rubric, gap analysis sheet, 
pobble, experiences/objects designed for motivation. 

Monitoring: 

 

The target group of learners will be monitored regularly over a period of 16-20 weeks.  

2019 data collected: 

• November 2018 writing sample 

• Initial writing sample for 2019  

• February Schonell Spelling levels test 

Checkpoint at week 8/9 (mid-way term 2)  

Classroom Teachers will identify individual needs using gap analysis sheet. 

Student voice will be collected at the start of the intervention, mid-way through the intervention and at the end of the 
intervention. The CoL WSL teachers involved in the intervention will monitor progress and administer initial and 
checkpoint data. 

 The classroom teachers, WSL’s and ASL will regularly check progress and engage in learning conversations with the 
learners. Teachers, WSL’s and ASL will discuss strategies used and next steps.  



Expected Outcome: At the end of the intervention (16-20 weeks) at least 85% of the target children will: 

Have moved at least 2 sub levels in Writing (from either 1A or 2B to 2A) 

Have increased their knowledge of sentence structure and punctuation.    

Actions 
What did we do? 

15- week intervention in Terms 2 and 3 with regular targeted intervention 3 times per week. 

The classroom teachers in Rooms 18 & 19 (Room 18 teacher also has the role of team leader and WSL) focused on 
building the oral language skills of the learners and promoted developing their writing voice. There was a strong focus 
on: 

• Extending vocab 

• Extending ideas 

• Sharing a writing experience – inspiration of something that would connect to their own life 

• Small target group; often done individually to meet the needs of each learner 

• Teach skills of writing – sentence structure, punctuation, tenses 

• Use of ‘Write that essay’ – correct forms of sentences 

• Lots of talk about writing – sharing the writing process; crafting, reworking, proof reading 
 

Outcomes  

What happened 

6 learners achieving at curriculum level 1A or 2B (Year 5) will form the target group for intervention. 

6 out of the 6 learners (100%) made accelerated progress (moved up a minimum of 2 sub levels from either 1A or 2B to 
2A) 

No variance occurred for these 6 learners in writing 

The reasons for the success of these learners include: 

• The teacher knowing the learner 

• The teacher meeting the individual needs of the learner 

• Teacher expectations – using the theory of the ‘zone of proximal development’ 

• Strong oral focus – link to Maori/Pasifika learners; use of Ka Hikitia and Pasifika Education Plan 

• Identified gaps in learning and tracked progress, including at team meetings and weekly with each other when 
planning for teaching and learning experiences 

• Teaching explicitly the required skills; for example, sentence structure and punctuation 

• Share the excitement and passion for writing   

•  



 

 

 

 

 

 

  

Overall impact for the 6 learners: 

There was a marked shift in the attitudes of the learners towards writing; all making accelerated progress. They now 
enjoy writing and want to get started at writing time. They are keen on poetry and they like to follow the structures of 
poetry.   

The following comments and feedback reflect this change: 

• I’m excited when it’s fun – I love doing the ‘black out’ poetry 

• I like the opportunity of making up rhyming words in poetry 

• I like making up stories when I get to choose the topic 

• The teacher teaches us about structure (means punctuation) – capitals, full stops, speech marks, commas and 
explanation marks 

• I feel more creative 

• I like working in a group 

• I like working by myself 

• I have made great progress in my writing this year 

Two of these learners were simultaneously involved in the ALL programme for reading and they made accelerated 
progress in their reading. A super year of accelerated learning for these two students. 

 

Evaluation  

Where to next? 

Planning for next year: 

 

• Continue to monitor and track the progress of these 6 learners in 2020 – share data, including their writing 
samples and progress with their 2020 teacher 

• 2 terms is optimal for the targeted teaching 

• The use of a gap analysis sheet to track progress is a good model 

• The use of formative assessment (feed forward) and regular reflection would have a positive impact on the 
learner 

• Identify a new group of Maori and Pasifika learners to provide opportunities for accelerated learning in 2020, 
either through ALL, MST or targeted classroom teaching 

• Share the successful strategies used by the CoL WSL/Team leader to accelerate writing progress 



Monitored learners in Year 5 Writing – Culturally Responsive Practice 
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DW Maori M Below   At  R18 

CM Samoan M Below   At 
New to Tiri in 2019, 
Reading target 

R18 

AB Pasifika F Below    At  R18 

DR Maori M Below    At   R19 

DT Maori M Below At  R19 

NE Samoan M Below At Reading target R19 

    
 
 
          
Louise Graham 
SLT Team 
20.11.19 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

School Name: Tirimoana School School Number:  1536 

 

Strategic Aim: Implement teaching and learning programmes based upon the essential learning areas and skills.  

Annual Aim:  To improve Learner success in Mathematics.  

Target:  To monitor and accelerate achievement of Year 5 learners who did not achieve the expected curriculum level at the 
end of Year 4 in Mathematics. 

Rationale: Learning in Mathematics occurs through tasks, through ‘doing’ the work more than any other way. (Effective Pedagogy 
in Mathematics (BES) (2007), Glenda Anthony and Margaret Walshaw. They share that “the emphasis is on building on 
students existing proficiencies rather than filling gaps in students’ knowledge and remediating weaknesses.” As a 
consequence, the teacher’s focus is to build on their current mathematical competencies and interests; acceleration 
not remediation. (Pepper Rollins) 

Hunch: These learners require a structured focus; including daily practice of basic facts, time for sharing their thinking and 
reasoning, and opportunities of success to create their own mathematical identity. They would benefit from a small 
group focus in conjunction with effective classroom teaching that builds on the learning successes of the small group.   

Baseline Data:  

 

Learners identified as achieving below the expected Year 4 level with a Gloss level of stage 4 or a PAT Maths stanine of 
1-3 at the end of 2018.  
2018 end of year data (Year 4) shows that 9 learners were achieving below the expected level. 

Target Group 9 learners achieving at Gloss stage 4 or PAT stanine 1-4 (2018) will form the target group for intervention. 

                    

Tirimoana Primary School 
Achievement Target for Year Five 2019 

 



Intervention 

 

 

 

 

 

 

 

 
 

 

 

 

Based on the rationale of BES, along with best practice strategies, learners who were identified as achieving below the 
expected Year 4 level will form a target group where they will attend 2 MST sessions per week for 16 - 20 weeks with a 
maths specialist trained teacher. They will participate in 2 extra lessons per week designed to develop their capabilities 
in order to achieve at the expected level of their peers. Lessons will focus around basic facts and problem solving across 
the three domains. 
 
In class: Classroom teachers will be instructed and supported by the MST trained teacher and lead teacher of 
Mathematics to provide targeted intervention strategies in their classroom programmes to sustain and build on the 
learning from these MST lessons.  
The teacher will focus on basic facts, mathematical language and problem-solving skills. 
A gap analysis sheet will be used to target specific needs; for example, groupings within 10, groupings within 20, 
subtraction facts to 20, the number of 10’s, 100’s in a number. 
 
Through professional discussions within their team, classroom teachers will continue to implement and reinforce 
effective mathematical strategies guided by Effective Pedagogy in Mathematics (BES), support from the MST trained 
teachers and the use of a range of effective teaching resources to make accelerated progress in Mathematics for these 
learners. 
 
Teaching resources to be used – Tirimoana basic facts sheets, NZC, Connecting the Strands text books, Figure-it-out, 
Prime books and on-line resource, Caxton NZ Curriculum text books. 

Monitoring: 

 

The target group of learners will be monitored regularly over a period of 16-20 weeks.  

2019 data collected: 

• Basic facts information from February test  

• Gloss test 

• March PAT data  

Checkpoint at week 8/9 (mid-way term 2)  

Classroom Teachers will identify individual needs using gap analysis sheet. 

The MST teacher involved in the intervention will monitor progress and administer initial and checkpoint data. 

 The classroom teachers, MST teacher and Lead Maths teacher will regularly check progress (Basic facts progress and 
classroom observations) and engage in learning conversations with the learners. Teachers will discuss strategies used 
and next steps. The intervention teacher will have ongoing learning conversations with the ADP and classroom 
teachers. 



Expected Outcome: At the end of the intervention (16-20 weeks) at least 85% of the target children will: 

Have moved at least 2 levels in Gloss (from stage 4 to stage 5) 

Have increased their basic facts knowledge, working confidently in level 2 of the curriculum.    

Actions 
What did we do? 

15-week intervention in Terms 2 & the beginning of Term 3 with 2 allocated sessions per week. 

The MST teacher focused on building number knowledge and problem-solving capabilities along with attitudinal 
changes towards Mathematics. 

• There was a strong focus on basic facts; bonds to 10, 20 & 100 and instant recall of times tables 

• A building up of the foundational skills required to access level 2 of the curriculum and beyond 

• There was a focus on reading and understanding word problems – the building of vocabulary 

• Opportunities were provided for mathematical talk and explanations of thinking used 

• Confidence to participate 

Outcomes  

 

 

 

Reasons for the 
variance 

9 learners achieving at Gloss stage 4 or PAT stanine 1-4 (2018) will form the target group for intervention.  

7 out of the 9 learners (78%) made accelerated progress (moved up 2 levels in Gloss; from stage 4 to stage 5 or higher) 

1 of these 9 learners is achieving at stage 6 and is well placed to succeed beyond expectation in Year 6. 

No variance occurred for these 7 learners in mathematics 

2 out of the 9 (22%) learners made some progress (moved up 1 level in Gloss from stage 4 to early stage 5) 

Variance occurred for these 2 learners in mathematics 

The expected outcome to achieve at stage 5 was a challenge for these 2 learners. They were both simultaneously 
involved in the Year 5 reading target and they have made accelerated progress in reading to be achieving at the 
expected achievement level for Year 5. This data has been shared in the ALL report. 

These 2 learners require further intervention in mathematics and opportunities to consolidate and embed their 
learning. They would both benefit from small group participation to allow them the opportunities of engaging in 
mathematical talk and explicit teaching. 

Their next steps in learning have been identified by the Gloss test. It is important to note here for next year’s teacher 
that they need to ‘show trust’ in the achievement levels that these learners have already demonstrated they are 
capable of and move the learning forward from here. It would be a dis-service to the learners if they are taken back to 
stage 4 of Gloss. 

To consolidate learning 2 sessions a week were not enough for these 2 learners. It would be a recommendation to 
increase MST session to 3 times a week. 



 

 

Louise Graham  
SLT team 
20 November 2019 

We need to be aware of how many target groups children are involved in- while we believe it is helpful to the child this 
could also cause undue stresses and confusion to the child with the intense wraparound interventions.  

Overall impact for the 9 learners: 

There was a marked shift in their basic facts knowledge (evidenced by their monthly basic facts tests and Gloss results) 

There was a definite shift in attitude towards Mathematics by all of the learners. The following comments reflect this 
change: ‘More confident’, ‘learnt patterns to do more complex maths’, ‘better equipped’, ‘great help with 5x tables’, 
‘better chances of learning with a small group’, ‘algorithms were useful’, learning how to do long division helped back 
in my class’.  

Learners took the positive attitudinal changes back into their own class, as observed by the classroom teachers and the 
progress they made. 

This change in attitude was shared with the lead Mathematics teacher. The learners have increased confidence and 
self-efficacy in their own ability to participate in Mathematics learning. 

 

Evaluation  

Where to next? 

Planning for next year: 

 

• Continue to monitor and track the progress of these 9 learners in 2020 – share data, including their Gloss test 
with their 2020 teacher 

• 2 terms is optimal for accelerated learning 

• 3 consecutive days of teaching would be ideal – this would help to embed the learning and have a more lasting 
impact for the learners 

• Lessons could be scheduled during SSR time to minimise time out of the classroom 

• The use of a gap analysis sheet to track progress is a good model   

• More scheduled check ins and conversations with the MST teacher and classroom teacher would be beneficial 
to the learner 

• The use of formative assessment (feed forward) and regular reflection would have a positive impact on the 
learner 

• There is a strong likelihood that we will have a full time MST for 2020 – there are a number of teachers who 
have the ability to guide and support the new teacher. This will have a positive outcome for teachers and 
learners in 2020. 
                                                                          



Monitored learners in Year 5 Mathematics 
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AS Indian M Below   At  RR, Reading target R1 

BC Fijian M Below   At  R1 

ZD Samoan F Below    At MST, Reading target R1 

SD Fijian F Below    At   R17 

KS NZ/European F Below At Reading target, MST R17 

MD NZ/European M Below At  R17 

RS NZ/European M Below At RR R19 

AS NZ/European F Below Below RR, MST, Reading target R19 

AT NZ/European F Below Below RR, MST, Reading target R19 

             
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 

 

 

School Name: Tirimoana School School Number:  1536 

 

Strategic Aim: Implement teaching and learning programmes based upon the essential learning areas and skills.  

Annual Aim:  To improve Learner success in literacy.  

Target:  To monitor and accelerate achievement of Year 2 learners who did not achieve the expected curriculum level at the end of 
their first year at school in Reading. 

Rationale: Individual teaching that occurs in the Reading Recovery series of lessons, and in the classroom, teach literacy by 
constructing meaning (through reading text) and by creating meaning (by writing text). Marie Clay (2016) states reading, 
writing, and oral language are all reciprocal competencies. Learning in one competency can assist learning in another.  
Robinson (1976) states ‘a child’s writing vocabulary is the most influential predictor of early reading progress’. 

Hunch: Our 2018 findings showed that Reading Recovery learners and Target learners made similar gains in reading levels during 
the intervention.  
The average starting level for Target learners was at Blue- Level 9 (Ready to Read)  with an intervention and explicit 
teaching. Learners reading at blue made the expected gains to achieve the next curriculum milestone. 
These learners were working at expectation (within Level 1 of the New Zealand Curriculum) in writing.   

Baseline Data:  

 

Learners identified as reading below level 9 (Blue) will participate in the Reading Recovery series of lessons. 
2018 end of year data (Year 1) shows that 7 learners were reading at level 9 or 10 levels (Blue level- Ready to Read). 

Target Group 7 learners reading at Level 9 and 10 (2018) will form the target group for intervention. 

                    

Tirimoana Primary School 
Achievement Target for Year Two 2019 

 



Intervention 

 

 

Writing  

 

 

 

 

 

 

Reading- Pace 
and Progress 
 

 

 

 

Based on the rationale of reciprocal gains in reading and writing, along with best practice strategies, learners who were 
reading at Blue after 1 year at school will form a target group where they will participate in guided writing sessions with a 
Reading Recovery trained teacher 3 times a week. 
Guided writing session: 
 Learners will be motivated by a shared experience, followed by an oral discussion where the teacher introduces vocabulary 
while extending children’s thinking. The teacher helps to shape the writing using Reading Recovery procedures including 
ways of getting to words, e.g. hearing and recording sounds in words, using known words to get to new words. The teacher 
ensures the guided writing is correct and can be read by others. 
 
In class: Target learners will have further opportunities to participate in guided writing sessions with their class teacher and 
engage in independent writing opportunities to practice their craft. 
 
Through professional discussions within their team, classroom teachers will continue to implement and reinforce effective 
practice strategies guided by Effective Literacy Practice year 1-4 and elements from the Reading Recovery programme 
based on research conducted by Marie Clay, e.g.  

Daily Reading with teacher  
In-depth orientation of the new book   
Regular reading mileage (to TA)  
In-depth analysis of running records   

Useful strategies and prompts to accelerate reading   
Targeted word work  
Phrasing and fluent reading  
How writing becomes a powerful partner to reading  
 

 

Monitoring: 

 

The target group of learners will be monitored regularly over a period of 16-18 weeks.  

2019 data collected: 

• 10-minute Writing Vocab sample  

• Independent writing sample 

• Running Record  

• Burt word Test (additional test added when intervention started) 

Checkpoint at week 8/9 (mid-way term 2)  

Classroom Teachers will identify individual needs using gap analysis and regular running records. 

The teacher involved in the intervention will monitor progress and administer initial and checkpoint data. 

 The classroom teachers and Deputy Principal will regularly check progress (by RR) and engage in learning conversations 
with the learners and the classroom teachers will discuss strategies used and next steps. The intervention teacher will have 
ongoing learning conversations with DP and classroom teachers. 



Expected 
Outcome: 

At the end of the intervention (16-18 weeks) at least 85% of the target children will: 

Have moved at least 8-10 levels in their reading. (from Blue level to Turquoise). 

Have increased their number of written words during the writing vocabulary test by at least 2 stanines.    

Actions 
What did we do? 

The intervention took place over Term 2 and the beginning of Term 3. The target group was timetabled to meet 3 times a 
week. The group always participated in a common experience so that all students could have some ownership of the 
writing.   

The intervention teacher modelled and supported the learners to: 

• Plan for writing 

• Vary sentence beginnings 

• Add connecting words 

• Construct simple and complex sentences 

• Sequence events 

• Add personal voice 

• Use a try card to attempt unknown words 

• Increase speed of wring high frequency words  

These writing processes continued to be modelled by the classroom teacher in the regular classroom setting. This 
reinforced the teaching and learning that had taken place in the small group setting. 

The Classroom Teacher continued to provide daily guided reading sessions with explicit teaching to the needs of these 
learners.    

Outcomes  

 

 

Reasons for the 
variance  

 

 

 

 

 

 

At the end of the intervention (16-18 weeks) at least 85% of the target children will: 

Have moved at least 8-10 levels in their reading. (from Blue level to Turquoise). 

Have increased their number of written words during the writing vocabulary test by at least 2 stanines.    

7 learners reading at Level 9 and 10 (2018) will form the target group for intervention. 

• 1 learner was removed from the group due to their complex social and emotional needs. The learner continued to work closely with his 

classroom teacher and had explicit reading and writing instruction each day. 

The intervention teacher worked with these 6 learners for a period of 16-18 weeks across term 2 and term 3 

Reading Outcome  

2 out of the 6 learners (33%) increased their reading level by 8-10 levels and reached the target of reading at Turquoise level.  

Turquoise level is the expected curriculum level at the end of the year 2 year. These learners are well placed to exceed the Y2 expectation and be 

reading at least 6 months above expectation by the end of the year. (On track to be reading at Purple (level19) (R to R) by the end of the year.   

No variance occurred for these 2 learners in reading 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1 learner moved from 1P to 1A which is above Year 2 expectation.  

Explicit teaching of the writing process along with participating in shared experiences with the intervention teacher and classroom teacher, and the 

targeted learning that occurs in a small group setting enabled these learners to gain and build on useful tools to use independently in their learning.  

Working in a small group situation the Intervention teacher was able to use their knowledge of Reading Recovery strategies to target the use of High 

frequency words and teach the children how to take these words to fluency-hence increasing their written vocabulary.   

 

Evaluation  

Where to next? 

Planning for next 
year: 

 

This intervention showed that learning in one competency (Writing) can assist learning in another (Reading).    

Suggestions for 2020 will be to skill classroom teachers to explicitly teach: 

Rhyming words/ fasting writing of words/ patterns seen in words 

Increase the use of shared experiences as a motivator for writing in the classroom setting 

Discuss way to adapt and implement ‘Roaming around the Known’ concept at the beginning of the school year 

 Use previous end of year reading level to begin ‘Roaming around the Known’ in both reading and writing with a teacher 

focus renewing and reinforcing skills and concepts that the children demonstrated at the end of their previous years learning. 



Learner 2018  
Reading 

2018  
Writing 

2019   
Reading 
Time 1 

2019   
Reading 
Time 2 

2019 
Writing 
Sample 
Time 1 

2019 
Writing 
Sample 
Time 2 

2019 
Writing Vocab 
Time 1 

2019 
Writing Vocab 
Time 2 

2019 
Burt 
Time 1 

2019 
Burt 
Time 2 

KH Blue 2 Level 1 AT Blue 1  
 

Org 1 
 

1B 
 

1P 21 
 
 
 
Stanine 4 

54 
 
 
 
Stanine 6 

19  
 
 
 
5.10-6.04 
 

32 
 
 
 
6.10-7.0 

RK 
 
 

Blue 1 
 
 

Early 1 
1B 
 
 

 

Blue 1 Org 1 
 

1B 
 

1A 25 
 
 
 
Stanine 4 

50 
 
 
 
Stanine 6 

20 
 
 
 
5.10-6.04 

35 
 
 
 
7.01-7.07 

LKO 
 
 
 
 

Blue 2 Early 1 
1B 

Blue 1 
 
 
 

Green3 1B 
 

1P 8 
 
 
Stanine 2 

43 
 
 
Stanine 5 

13 
 
 
 
5.10-6.04 

30 
 
 
6.08-7.02 
 

KSF Blue 2 Early 1 
1B 

Blue 2 Org 2 
 

1B 
 

1P 15 
 
 
 
Stanine 3 

39 
 
 
 
Stanine 5 

17 
 
 
 
5.10-6.04 

32 
 
 
 
6.10-7.04 
 

CW Blue 1 Early 1 
1B 

Blue 1 Turq 1 
 

1P 
 

1A 16 
 
 
 
Stanine 3 

45 
 
 
 
Stanine 5 

20 
 
 
 
5.10-6.04 

37 
 
 
 
7.03-7.09 

SB Blue 1 At 1 Yell 2 Turq 1 
 

1B 
 

1P 17 
 
 
 
Stanine 3 

47 
 
 
 
Stanine 5 

20 
 
 
 
5.10-6.04 
 

40 
 
 
 
7.06-8.0 

+6 Levels 

+6 Levels 

+5 Levels 

+6 Levels 

+8 Levels 

+10 levels 

Levels 

+33 words 

+25 words 

+35 words 

+24 words 

+29 words 

+30 words 

+13 words 

+15 words 

+17 words 

+15 words 

+17 words 

+20 words 
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School Name: Tirimoana School School Number:  1536 

 

Strategic Aim: Implement teaching and learning programmes based upon the essential learning areas and skills.  

Annual Aim:  To improve Learner success in Mathematics.  

Target:  To monitor and accelerate achievement of Year 4 learners who did not achieve the expected curriculum level at the 
end of Year 3 in Mathematics. 

Rationale: Learning in Mathematics occurs through tasks, through ‘doing’ the work more than any other way. (Effective Pedagogy 
in Mathematics (BES) (2007), Glenda Anthony and Margaret Walshaw. They share that “the emphasis is on building on 
students existing proficiencies rather than filling gaps in students’ knowledge and remediating weaknesses.” As a 
consequence, the teacher’s focus is to build on their current mathematical competencies and interests; acceleration 
not remediation. (Pepper Rollins) 

Hunch: These learners require a structured focus; including daily practice of basic facts, time for sharing their thinking and 
reasoning, and opportunities of success to create their own mathematical identity. They would benefit from a small 
group focus with an MST in conjunction with effective classroom teaching that builds on the learning successes of the 
small group.   

Baseline Data:  

 

Learners identified as achieving below the expected Year 3 level with a Gloss level of stage 4 in addition/subtraction, 
stage 4 or less in multiplication/division and stage 2-4 in proportions and ratios.  
2019 end of year data (Year 3) shows that 30 learners were achieving below the expected level. 

Target Group 28 learners achieving at Gloss stage 4 (2019) will form the target group for intervention. 

                    

Tirimoana Primary School 
Achievement Target for Year Four 2020 

 



  

 

Intervention 

 

 

 

 

 

 

 

 
 

 

 

 

Based on the rationale of BES, along with best practice strategies, learners who were identified as achieving below the 
expected Year 3 level will form a target group where they will attend 4 MST sessions per week for 16 - 20 weeks with a 
maths specialist trained teacher in a withdrawal group. They will participate in 4 extra lessons per week, in addition to 
their regular classroom teaching, designed to develop their capabilities, in order to achieve at the expected level of 
their peers and make accelerated progress over the time of the intervention. Lessons will focus around basic facts, 
problem solving across the three domains and the development of a positive mathematical disposition. 
 
In class: Classroom teachers will be instructed and supported by the MST trained teacher and lead teacher of 
Mathematics to provide targeted intervention strategies in their classroom programmes to sustain and build on the 
learning from these MST lessons.  
The teacher will focus on basic facts, mathematical language and problem-solving skills. 
A gap analysis sheet will be used to target specific needs; for example, groupings within 10, groupings within 20, 
subtraction facts to 20, the number of 10’s, 100’s in a number.  
The Mathematics Dispositions Rubric sheet will be used at the beginning and end of the intervention to identify the 
level of shift. 
 
Through professional discussions within their team, and collaborative expertise, classroom teachers will continue to 
implement and reinforce effective mathematical strategies guided by Effective Pedagogy in Mathematics (BES), support 
from the MST trained teachers and the use of a range of effective teaching resources to make accelerated progress in 
Mathematics for these learners. 
 
Teaching resources to be used – Tirimoana basic facts sheets, NZC, Connecting the Strands text books, Figure-it-out, a 
range of maths equipment, Caxton NZ Curriculum text books. 
 
Inquiry Team: 
Sitting alongside this intervention, an inquiry team including the MST, lead Mathematics teacher, the Year 3 & 4 team 
leaders and teachers will conduct a collaborative inquiry into the reasons for a higher than normal number of year 
three learners who achieved below the expected level.  
 

Monitoring: 

 

The target group of learners will be monitored regularly over a period of 16-20 weeks.  

2019 data collected: 

• End of Year report data   



  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Louise Graham 
SLT Team 02.03.2020         

 
 

• Gloss test 
2020 data to be collected: 

• Basic facts information from February test  

• March 2020 PAT data – Test 1A 

Checkpoints at week 8/9 term 1 and week 5/6 (mid-way term 2)  

The MST teacher will identify individual needs using gap analysis. This information will be shared with the classroom 
teachers and within the inquiry team. 

The MST teacher involved in the intervention will monitor progress and administer initial and checkpoint data. A 
dispositions survey will also be completed at the beginning and end of the intervention. 

 The classroom teachers, MST teacher and Lead Maths teacher will regularly check progress (Basic facts progress, 
classroom observations, MST group observations) and engage in learning conversations with the learners. Teachers will 
discuss strategies used and next steps. The intervention teacher will have ongoing learning conversations with the 
Inquiry team, twice per term and classroom teachers.  
 

Expected Outcome: At the end of the intervention (16-20 weeks) at least 85% of the target children will: 

Have moved at least 2 levels in Gloss (from stage 4 to stage 5) 

Make progress in their PAT score by at least 1 stanine 

Have increased their basic facts knowledge, working confidently in level 2 of the curriculum and have developed a 
positive mathematical disposition.    

 

  



  

 

 

 

 

 

School Name: Tirimoana School School Number:  1536 

 

Strategic Aim: Implement teaching and learning programmes based upon the essential learning areas and skills.  

Annual Aim:  To accelerate Learner success in literacy with a focus on Writing.  

Target:  To monitor and accelerate achievement of Year 3 learners who did not achieve the expected curriculum level at the end of their 
second year at school in Writing. 

Rationale: Like reading, writing involves creating meaning through text. To read, the reader integrates prior knowledge with sources of 
information in the text to decode and to gain meaning. To write, the writer starts with meaning and integrates prior knowledge and 
an understanding of how language works to encode and create a text. 

Learners need to develop knowledge and a repertoire of strategies for writing across the three aspects of the framework so that they 

can: 

• encode (form words accurately and efficiently); 

• create meaning effectively; 

• think critically as a writer. 

The aim of writing instruction is to build students’ accuracy, their fluency, and their ability to create meaningful text. Young writers 
need many opportunities to practise, to meet new challenges, and simply to enjoy being a writer. 

Effective Literacy Practice in Years 1-4 

Hunch: Our 2019 end of year data in writing showed that 8 learners had not achieved the curriculum expectations in writing at the end of 
Year 2.  

• 4 (out of these 8) learners were in the last intake in the Reading Recovery series of lessons.  

• 3 (out of these 8) learners are the youngest in their cohort and have had less learning opportunities than many of their peers, 
(less time at school).  While they made gains in the Reading Recovery series of lessons in writing, their learning needs to 
continue to accelerate to reach desired curriculum level for Year 3.  

                    

Tirimoana Primary School 
Achievement Target for Year Three 2020 
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• 2 learners did not attend any Early Childhood centres or Kindergartens 

• Attendance is of concern with most of these learners 

Baseline Data:  

 

From 2019 data 9 learners were identified as writing (below 1 P).  
2020 OTJ observations identified a further 3 learners that are working below expectation.  
 

Target Group Using the end of 2019 data and Term 1 2020 OTJ data, groups of learners at Year 3 working lower than their cohort were identified. 
(Intervention 1) 
12 learners identified as writing at early level 1 (1B) will form the target group for intervention. 

Intervention 

 

Referencing the ‘Theory of Action Model’, classroom teachers deliver extra explicit teaching to 2-4 learners (on top of the regular 
class teaching) for 15-20 minutes each day 4 times a week for around 10-15 weeks, targeting the learning needs of these individual 
students.  

Teachers met the needs of learners by engaging them in meaningful, purposeful, rich and real life opportunities for writing; therefore 
closely aligning their learning to the learning areas of the NZC.   

Monitoring: 

 

The target group of learners will be monitored regularly over a period of 10-15 weeks.  

2020 data collected: 

• e-assTTle writing assessment taken 

• In-class formative observations 

Expected 
Outcome: 

At the end of the intervention (10-15weeks) at least 85% of the target children will have moved at least a sub level in aspects of the 
writing process. 

 Have increased their knowledge, confidence and enjoyment in the writing process to begin working confidently in level 2 of the 
curriculum. 
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